TYPE OF RECORD: Social/Developmental/Medical History

Who has the What to look for? Why is it important?
record?
Counselor, e Birth and pregnancy e Provides critical details to assist in eligibility
SPCC}llal Ed e Developmental milestones (crawling, o If history notes developmental delays or regression of skills, has the
Te(ai;: e;/IDlrector walking, talking, toileting, etc.) team considered further assessment in the area of Autism?
and/or Nurse ) . .
e Loss of Skills/Regression o If history notes head injuries, has the team considered further
o o assessment in the area of Traumatic Brain Injury?
e Hospitalizations, surgeries, injuries (any
head injuries) e Medical and psychological issues
e Loss of consciousness? How long? o Are there any significant medical issues (i.e. seizures) that may be
) . . impacting current academic, social, and behavioral performance?
e Allergies or medical concerns/diagnoses
(history & current) o Are there any significant psychological issues (i.e. anxiety or
. . depression) that may be impacting current academic, social, and
e Family History .
behavioral performance?
o (Learning problems (Dyslexia, o Have you considered continuity of services to address medical and/or
ADHD, ID, etc.) psychological issues?
©  Substance abuse history & or legal o Was pertinent medical information considered in IEP development?
involvement o Was pertinent medication information considered in I[EP
o Family violence &/or sexual abuse development?
o Deaths of famﬂy members &/or e Behavioral concerns
divorce/separations ) ) o
' o Has there been a history of behavior concerns similar to the target
o Mental Health diagnoses / treatment behaviors for the current FBA?
e Student history of abuse or neglect
Yy g e (Cultural factors
i ? . . .
©  Was DHS involved: o Could cultural norms/practices explain the target behaviors you
o Was student removed from home? observe?
® Medications (note side effects of current | ¢  proyides information on student’s strengths and interests

meds)

O

Have you considered student interests and areas of strength when
designing behavior interventions and selecting potential reinforcers?




TYPE OF RECORD: Educational History/Test Scores

Who has the What to look for? Why is it important?

record?

Counselor, e Schools attended (dates or Did the student attend a special preschool and/or receive early childhood special education

Special Ed. grades) services? Did the student receive any early intervention services (i.e. birth to three, three to
: . 0

Teacher/Director o Retentions? If so, what five)?

iE(()ir Geperal grade(s)? How frequently did the student change schools - any indication of why changed schools?

ucation
Teacher e Alternative Placements (i.e. Was student ever retained? Who decided this and why?

residential, homebound,
ALE, etc)

e Special education eligibility

o How disability affects
other areas of student life

e [Language/ Communication
abilities
e Benchmark scores

e Achievement testing

e Current academic level of
functioning

e Gross motor and fine motor
abilities

e Social skills

e Executive function skills

e Intellectual abilities

e Adaptive behavior skills

Compare test results (i.e. achievement, speech/ language, IQ, etc.) over years in school
o Have test results yielded very different results from year to year?
o Are test results too old to provide guidance in current situation?
If student 1Q is average or above average, was processing speed and/or working memory
considered in the development of the IEP?
Indicates student’s deficits in the area of language and communication
o Has formal testing ever been conducted in the area of language/communication?
o Did language/communication assessments include pragmatics?

o Did language testing reveal a lack of a functional means of communication to make
request and protests?

o Did language testing reveal that the student has significant difficulties with
understanding multi-step directions, embedded negatives (don’t won’t), and/or,
making predictions and inferences?

Indicates student’s deficits in the area of social skills

o Has formal assessment in the area of social skills be conducted?

o Were social skills identified as a weakness and were considered in the development of
the IEP?

Indicates academic subjects and activities that are most difficult for the student

o Were areas of strength for the student considered in IEP development?

o Were areas of weakness for the student considered in IEP development?

o Was mode of input considered in development of IEP?

o Was mode of output considered in IEP development?

Identifies what age/grade the deficits became more pronounced

Uncovers significant deficits/concerns that require additional exploration




TYPE OF RECORD: Office of Discipline Referrals

Who has the record?

What to look for?

Why is it important?

Special Ed. Teacher/
Director, General Education
Teacher, Principal, Office
Secretary

Types of behaviors documented

Global vs observable & measurable behavior
descriptions

Disciplinary penalty imposed
Staff and peers present during incident

Location/setting where most problem behavior
occurred

Increase/decrease in frequency/intensity of
problem behavior

Pattern of discipline referral frequency
throughout year and across school years

Are the problem behaviors that resulted in office
referrals similar to the target behaviors identified for the
current FBA?

Are there any patterns of behavior over current & past
school years?

Are there particular setting(s) where problem behaviors
are occurring?

Are there particular day(s) of week or time(s) of day that
problem behaviors are occurring?

Are there particular teachers referring for target
behaviors?

Are the particular peer(s) present at the time of the target
behavior?

Is the problem behavior occurring after a break from
school (i.e Thanksgiving break, Christmas break, Spring
break, suspension)?

Do you notice any consistency in the patterns of events
that precede problem behavior (antecedents)?

How many times has the student been suspended or in
ISS? Are there any patterns across the school years?




TYPE OF RECORD: Attendance Tardy Data

Who has the record? What to look for? Why is it important?
Special Ed. Teacher/ e Patterns e Are there any patterns (i.e. days of the week, times of the day, times
Director, General Education of the year) for the absences?
Teacher, Principal, Office e (Certain days of week
Secretary e Are there any possible academic and/or social skill deficits resulting
e Times of the year from the lack of opportunity to receive instruction?
e Times of the day e Are there any tasks/activities/subjects student may be attempting to
avoid?
e Total number of absences/tardies

e Does transportation/specialized transportation need to be considered?

o Where is the student when he/she is tardy? Are there certain peer(s)
involved in the tardiness?

e Who is driving student to school or getting student ready for the bus?




TYPE OF RECORD: Functional Behavior Assessment (FBA) and/or Behavior Intervention Plan (BIP)

Who has the What to look for? Why is it important?
record?
Special Ed. e Date(s) of any Manifestation e Provides information about the hypothesized function(s) for the target behavior(s) of

Teacher/ Director,
General Education
Teacher, Principal

Determination reviews

e Any previous FBAs (report
and/or ADE required forms)

e Target behavior(s) (operational
definition, frequency, ABC
data)

e Date of FBA
e Function of target behavior(s)

e Hypothesis or Summary
Statement

e Behavior Intervention Plan
(BIP)

e Reinforcement used (Was it
effective?)

e Teaching of social skills
implemented

e Curriculum and/or Instructional
strategies

e Updates to BIP

e Data to determine if
replacement behavior increased
with implementation of BIP

e Data to determine if target
behavior(s) decreased with
implementation of BIP

e Data to access fidelity of
implementation of BIP

o Determine if all adults involved

previous FBA
o Does the FBA have an observable/measurable target behavior(s)?

o Was the target behavior(s) identified in the previous FBA(s) similar to the target
behavior for the current FBA?

Was the previous FBA conducted within the last school year?
Was the previous FBA conducted in the student’s current placement?

e I[s there a BIP from more than a year ago that was not formally discontinued?

e Evidence (data) to indicate progress with BIP in place
o Is the current BIP being implemented?

o Does the BIP include measurable goals (increase replacement behavior and/or
decrease target behavior)?

Are there data to assess fidelity of implementation of the BIP?

Are there data to determine the effectiveness of the BIP (increase of replacement
behavior and/or decrease of target behavior)?

o Has progress been regularly monitored (reviewed by IEP team) with BIP in
place?

o Has BIP been modified based on progress shown by data?

e BIP may provide a guideline of effective vs ineffective intervention strategies
o Is there evidence of an FBA as the basis for development of the BIP?
o Does the BIP have an observable/measurable target behavior(s)?
o Does the student have multiple BIPs with very different target behaviors?
o

Does the BIP use interventions/strategies that are inconsistent with the function
of the target behavior?

o Does the BIP address multiple target behaviors with multiple approaches?

e History of effective and failed efforts to reinforce appropriate replacement behavior(s)
o Does the BIP include a replacement behavior?
o Does the replacement behavior identified in the BIP serve the same function as

s




with this student were provided
a copy of the BIP

the target behavior?

TYPE OF RECORD: Outside Agencies

Who has the record?

What to look for?

Why is it important?

Special Ed. Teacher/
Director, Nurse,
Educational Examiner

Psycho-educational Evaluation
Speech Language Evaluation

Occupational/Physical
Therapy Evaluation

School-based mental health
provider(s)

Residential psychiatric facility
evaluations and/or discharge
summary

Family history of mental
health & medical diagnoses

Student’s diagnosis with plans
for treatment

Does the team have all available outside agency reports and has the IEP team
reviewed the results in a conference to determine any possible effects on
programming?

How does the outside agency assessment results compare with the school
assessment results? If the results are contradictory, then how will this be
reconciled?

Are there details of early development & medical history provided in the social
history section of the outside agency reports and how does the report to current
information?

Is there a history of mental health services being provided? If so, which
agencies and what diagnoses were provided?

Does the student currently receive mental health services? School-based or off
campus? What are the current diagnoses?

Has the student had any residential psychiatric placements (acute or
long-term)? Review the discharge summary to determine any changes in
diagnosis and/or medications as well as any treatment recommendations.




TYPE OF RECORD: Individualized Education Plan (IEP)

Who has the What to look for? Why is it important?
record?
Special Education |e@ Instructional goals [ @ Review the student’s eligibility category in relation to current concerns.

Teacher/Director

and objectives

How/if are goals
and objectives
being taught

How/if are goals
and objectives
being monitored

Other data
supporting student
performance

PLAAFP

Previous referrals
and placements

Accommodations
and modifications

o

Has the student been identified under different eligibility categories at different times during school
career?

Any information available indicates that perhaps student’s eligibility should be re-considered

Does the student have multiple areas of concern but only one eligibility category was considered
and should multiple disabilities be considered?

e [Examine student’s placement across time.

o
O

Has the student’s SPED/GEN Ed minutes changed many times in recent years?

Has the student’s placement changed when he changed districts or school buildings within the same
district without explanation of why changes were made (either to more restrictive or less
restrictive)?

Has the student’s placement changed significantly over time (i.e. ALE, homebound, residential
placements, day treatment, etc.)? If so were SPED minutes changed to accommodate the change in
placement?

e Does the PLAFFP address all areas?

O
o

Has the PLAFFP has remained unchanged for X years?
PLAFFP only addressed academics-not social or behavioral impact?

e Does the IEP include goals to address all areas and how do these relate to current behavior concerns?

o

Are the academic goals appropriate for the student based on current level of functioning and
assessment results? Is the student frustrated because goals are too difficult to achieve?

Does the IEP include social goals? If so, are they based on assessment results? What evidence based
practice is being used to teach? Who is responsible to teach? What is plan for generalization?

Do communication goals address all aspects on language and communication? Is there a goal for
pragmatic language? Is a method identified to teach a functional means of communication?

e Have accommodations and modifications been reviewed in relation to the current behavior?

o

O

Are the modification being implemented across settings? the following appear to be in place; the
following were not observed....

Is the input mode being used in teaching this student appropriate based on info in assessments?
Does the student have an appropriate output mode to convey what has been learned?

Are the modifications specifically explained and not vague? (i.e. extra time is specified)







